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Values Education Study literature review I

Introduction

Values education could be described as a subject about which much has been
written but little is known. The research on values education is diverse,
complex, and has been the focus of investigation by scholars from a range of
disciplines, including philosophy, psychology, sociology and history. But as
Leming (1993) has observed, research in the area consists of "disparate bits and
pieces of sociology, philosophy, child development research, sociopolitical
analyses, and a variety of different programme evaluations’ (p 70). Although
some attention has been given to teaching methods, much of the literature on
values has tended to focus on issues of definition and classification, and the
extent to which anyone can, or should, impose their moral precepts on others
(Sileock & Duncan 2001). Values acquisition has rarely been studied and little
attention has been given to the cutcomes of values education programmes
(Leming 1993; Halstead & Taylor 2000; Silcock & Duncan 2001). Leming (1997)
found that fewer than ten per cent of the articles and papers published during
the mid 1990s in leading journals and by prominent organisations in the USA
addressed questions concerned with assessment and programme effectiveness.
After a comprehensive review of the British literature, a similar conclusion was
reached by Halstead and Taylor (2000) who observed that some areas of school
practice were ‘notably under-researched’ (p 190). Calls have been made for
more research to provide cumulative knowledge regarding the role of the
school and evidence on pupil cutcomes (Admundson 1991; Bebeau, Rest, &
Narvaez 1999; Forster & Masters 2002; Leming 1993; Stephenson 1998; Taylor
2000; Wallace 1998). But despite much public debate about values, and
educational concern aboiit the state and status of values education in schools:

little precise information exists about how schools approach
values education, how their provision supports their stated

values, why and how they choose certain curricular approaches
and teaching strategies, and what professional support is needed.
(Taylor 2000, p 155)

This paper reviews recent philosophical and empirical research that has

addressed the place of values education in schools. Notwithstanding the
Values Education StUdy Final Report (2003) concerns expressed above regarding the lack of adequate research about the
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